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KAGAN PROFESSIONAL DEVELOPMENT

Kagan Cooperative
Learning

12 Research-Based Positive Outcomes for Students.

Increased Cooperative Behavior Improved Race Relations
Increased Engagement Decreased Absenteeism
Accelerated Academic Achievement Increased Well-Being and Self-Esteem

Decreased Achievement Gaps Improved Outcomes for Students with
Disabilities

Enhanced Student Satisfaction
Increased Employability Skills

Decreased Disruptive Behavior
Decreased Bullying and School Violence

The leadership case for implementing a high-leverage instructional
approach that results in a wide array of benefits for students and teachers.
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Kagan Professional Development THE LEADERSHIP CASE

School and district leaders are being Kagan Cooperative Learning offers a different possibility:

g g address many of these priorities through one fundamental
asked to 1Mprove aChlevement’ close change in daily instruction. It changes two conditions at the
gaps, Increase engagement, reduce heart of the classroom. First, it multiplies active participation
behavior problems, Strengthen so far more students are thinking, talking, explaining,

. 3 racticing, and responding at the same time. Second, it
belonging, improve attendance, and ° . poncing .
structures students to succeed with one another through
prepare students for life beyond school— positive interdependence, individual accountability, equal
often through separate initiatives. participation, and simultaneous interaction.

The research summarized in this packet positions increased engagement and increased
positive behavior as the two primary outcomes that help drive many of the others.

THE EVIDENCE: 12 OUTCOMES FOR STUDENTS

1 Increased Cooperative Behavior 1 Improved Race Relations
2 Increased Engagement 8 Decreased Absenteeism
3 Accelerated Academic Achievement 9 Increased Well-Being and Self-Esteem

. Improved Outcomes for Students with
fl  Decreased Achievement Gaps 10 R
5 Enhanced Student Satisfaction 11 Increased Employability Skills
B Decreased Disruptive Behavior 12  Decreased Bullying and School Violence

WHY THIS MATTERS FOR LEADERS

Kagan Cooperative Learning is not another initiative competing for instructional

time. It changes how instructional time is used.

It gives teachers repeatable Kagan Structures—not simply principles—and can be implemented across grade levels and

content areas, creating a common instructional language throughout a school or district.
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Kagan Professional Development SUMMARY OF THE EVIDENCE

Summary of 12 Positive Outcomes

Why one change in daily instruction produces twelve outcomes—each one at a glance.

POSITIVE OUTCOME AT A GLANCE

1 Cooperative Behaviors Encouraging, coaching, praising, and celebrating replace competing for teacher attention, peer
status, and superior social comparison. Praise replaces put-downs. Collaboration replaces isolation.

2 Engagement Engagement replaces boredom. In a class of 30, repeatedly calling on one student after another over
time yields 2 minutes of engagement per hour per student. In the same class with the same content,
teamwork yields 15 minutes. Pair work yields 30 minutes.

3 Academic Achievement Hundreds of studies find the same result: Cooperative Learning accelerates achievement. Why?
Engaged students learn more. Peer encouragement and coaching boost achievement. Peer norms
favor achievement. Students are more accountable.

4 Achievement Gaps Achievement gaps are cut in half! All students achieve more with Kagan CL, but low achieving
students gain at a higher rate, decreasing the achievement gap. Gains of low are not purchased at
expense of the high.

5 Student Satisfaction Given a choice, students prefer cooperative learning by far. Students are more satisfied when they
achieve more, are more engaged, and have peer support.

6 Disruptive Behavior Referrals for disruptive behaviors are cut in half! Why? Engaged students are less disruptive. Student
relations are supportive, eliminating tensions among classmates. Students are more satisfied. Liking
class, they are less inclined to disrupt.

1 Race Relations In classrooms taught with traditional instruction, students progressively self-segregate along race
lines. With cooperative learning, self-segregation disappears. Heterogeneous teams coupled with
teambuilding promote positive cross-race relations.

8 Absenteeism The data is preliminary, but Kagan CL produced unexpected reduction on absenteeism district-wide.
When students achieve well, are more satisfied, and receive peer support, they attend rather than
avoid class.

9 Well-Being & Self-Esteem The dozen positive outcomes form a web of interdependent, mutually supportive outcomes. Well-
being and self-esteem flow both from improved achievement and from improved social inclusion and
support.

10 Students with Disabilities Integration into a class results in isolation for many students with disabilities. Integration into a team
results in peer inclusion and support. As a class member there is disengagement; as a teammate
students are engaged.

11 Employability Skills Hiring experts conclude that soft-skills determine employability and job retention far more than hard
skills. Kagan CL Structures are daily practice in communication skills, teamwork skills, disagreeing
respectfully, and leadership skills.

12 Bullying & Violence Students who are accepted and included by classmates don’t need to be a bully to seek status.
Students who are praised rather than put down by classmates have no need to retaliate.
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Kagan Professional Development POSITIVE OUTCOME #1

Turn Cooperation From an Occasional Activity Into a Daily Student Habit

What if we could reduce discipline Research and school-based evidence indicate that Kagan

q 3 Cooperative Learning does more than get students workin
referrals and dramatically increase P , & & &
together. With frequent use, students develop a more

pOSItlve student behaviors inside the cooperative social orientation—one they carry beyond the lesson
classroom and beyond? and even beyond the classroom.

FEATURED EVIDENCE 46 — 475 positive behavior referrals at Cheatham Elementary.

A Tenfold Increase in Documented

Positive behavior referrals

cnﬂneralwe Beha“lnr Cheatham Elementary, year 1 to year 4
As Kagan Cooperative Learning became part of everyday 415
instruction at Cheatham Elementary School, leaders tracked

unsolicited positive behaviors. Positive behaviors included

students turning in lost valuables, helping classmates, holding

doors open for others, picking up trash without being asked, and 46
helping mediate conflicts.

Positive behavior referrals rose from 46 in the first year to 475 by

the fourth year—more than a tenfold increase. The source veard veard
describes the result as a transformation of school culture.
wnv " Hannens Positive behavior rose as discipline referrals fell

o ) Madison Camelview - positive referrals 75 — 280
Kagan Structures repeatedly place students in situations of
positive interdependence: teammates need one another, Madison Camelview - discipline referrals 200 — 48
contribute to shared goals, encourage one another, and help one

Six-week study - positive social behaviors 3—-12

another succeed. Repeated cooperative experiences can turn
cooperation from an occasional classroom behavior into a habit
and disposition.

“The positive behavior became the expectation and the norm.”

PRINCIPAL MICHAEL WINTERS

LEADERSHIP TAKEAWAY Culture changes when students repeatedly practice the behaviors schools want to
see.
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Kagan Professional Development POSITIVE OUTCOME #2

Replace One-at-a-Time Participation With Everyone Engaged

What changes when every student is In traditional whole-class questioning, one student answers
g . o while most classmates wait. Kagan Structures are designed
expected to think, talk, and participate— , , L ras &
K . around simultaneity, so pairs and teams have many students
nOtJUSt students with a hand up? talking, thinking, writing, coaching, and responding at the same

time. Trained observers measured the difference across four
schools—and found increased engagement everywhere they
looked.

In all four schools tested, engagement in the academic task was

FEATURED EVIDENCE

significantly greater with Kagan Structures.

Significant Gains in Every School Tested

Kagan increases time on task across all
grades and subjects tested

Researchers from the State University of New York (SUNY) used
Kagan Structures creates more engagement than Call On One

trained classroom observers to compare student time on task

during traditional Call On One instruction and Kagan Structures. 3 Third-grade social studies
In all four schools tested, engagement in the academic task was

significantly greater when Kagan Structures were used. 6 Sixth-grade science

The finding held across grade levels and content areas—third- 1 Seventh-grade language arts

grade social studies, sixth-grade science, and seventh-grade
language arts—and the most dramatic result involved students REPLICATED AND STATISTICALLY SIGNIFICANT
with disabilities, whose on-task behavior rose from 63% under

Call On One to 97% with Numbered Heads Together.

The same hour, 15x more response time
wnv leaders snnuld care Maximum active response per student, class of 30

. . . . . Call On One, one student at a time 2min
Engagement is not simply enthusiasm. It is access to learning

time. When more students are actively processing content, )
teachers gain more opportunities to hear student thinking, RoundRobin, simultaneous engagement in teams 13 min

students receive more practice, and fewer students can

disappear into the background. PairShare, simultaneous engagement in pairs 30 min
|

LEADERSHIP TAKEAWAY This is not a single promising study. Engagement rose significantly in every school,
grade, and subject tested.
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Kagan Professional Development POSITIVE OUTCOME #3

Raise Achievement by Increasing the Quality and Quantity of Active Learning

What if you could improve achievement Students spend more time actively processing content, receive
q t and tutoring, participate more equally, and
by changing how students learn—not what P’ eneourasemen
y Sing remain individually accountable. Many studies find stronger
they are eXpeCted to learn? academic performance.

53% — 75% when high school chemistry review shifted to Kagan's
Numbered Heads Together.

FEATURED EVIDERCE

Change the Structure. Change the Resulits.

Weekly quiz averages, alternating structures

In a high school chemistry study, Researchers from the State High school chemistry, SUNY study

University of New York (SUNY) alternated between traditional Call On One 53%
Call On One review and Kagan's Numbered Heads Together.
Average weekly quiz performance moved from 53% under Call o
On One to 75% with the Kagan Structure, fell to 59% when Numbered Heads Together 15 Al
traditional instruction returned, and rose again to 72% when |
Numbered Heads Together was reinstated. Call On One returns 59%
Under Numbered Heads Together, no student had a failing
: 0
average and six students averaged above 90%. Under Call On Numbered Heads reinstated 12%
One, six students were failing and only one averaged above 90%.
The Gains Extend Beyond
= Across studies

a Single Classroom

Average effect size, SUNY studies .92
At Mills Hill School in the United Kingdom, the proportion of
students scoring above national averages in combined English Reported percentile gain ~32 points
and mathematics rose from about 30% before Kagan to more Studies with PIES showing greater achievement 89%

than 70% after adoption. At Lehigh Senior High, algebra scores
improved 17%, moving the school from the bottom of district
performance to the top.

LeapersHip Takeaway The case for Kagan is not engagement instead of rigor; greater engagement is a
pathway to stronger academic results.
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Kagan Professional Development

POSITIVE OUTCOME #4

Raise the Floor Without Lowering the Ceiling

What if the same instructional shift that
raises achievement for all students helps
struggling students gain even more?

The research shows a consistent pattern: students across the
achievement spectrum benefit from Kagan Cooperative Learning,
while lower-performing students make larger gains. That lifts the
entire class while narrowing gaps.

The bottom half of the class increased scores by 21%. The top half

FEATURED EVIDENLCE

increased scores by 12% — both gained, but the gap narrowed.

The Students Furthest
Behind Often Gain the Most

In one SUNY analysis, students in the lower half of the
achievement distribution gained 21% after switching to a Kagan
Structure, compared with 12% for the upper half. Looking at the
extremes, the lowest five students gained 26% compared with
6% for the highest five.

The high achievers still improved. Peer tutoring is not a zero-sum
exchange: research on learning by teaching shows tutors make
academic gains that rival the gains of the tutees!

Kagan Structures combine individual accountability, equal
participation, peer support, and peer tutoring. Students who
might otherwise hide or opt out are expected to participate,
while struggling students gain immediate access to
encouragement and academic help from teammates.

Achievement gain after switching to a Kagan Structure
SUNY analysis, by prior achievement

+26%

Lowest five students

Lower half +21%
|

Upper half +12%
|

Highest five students +6%

School using Kagan for one year achieves greater test scores
and lower achievement gaps than district peers

KAGAN DISTRICT

Math proficiency 81% 60%
Reading proficiency 79% 56%
Black-White gap, math 25% 47%
Black-White gap, reading 27% 43%

LEADERSHIP TAKEAWAY

Equity does not require slowing advanced students. The evidence shows gains

across the distribution, with larger gains among lower achievers.
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Kagan Professional Development

POSITIVE OUTCOME #5

When Students Prefer the Learning Experience, They Engage More Fully

What becomes possible when students
genuinely enjoy participating in class?

Student satisfaction is not a superficial outcome. Students who
enjoy class are more willing to participate, persist, interact, and
learn. Across the studies and district evidence summarized,
students strongly preferred Kagan Cooperative Learning to
traditional instructional approaches.

After experiencing a Kagan Structure and the traditional alternative,

FEATURED EVEDENLCH

students chose the Kagan Structure by a landslide—23.7 times to one.

Students Overwhelmingly
Preferred the Kagan Structure

After students experienced both Call On One and Kagan's
Numbered Heads Together, researchers gave them play money
and asked them to spend it on the instructional method they
preferred. Students allocated an average of just $0.79 to Call On
One—and $18.71 to the Kagan Structure.

Kagan classrooms provide frequent opportunities to interact,
move, share ideas, be heard, receive recognition, help others,
and experience success. The instructional design aligns
academic learning with students’ powerful social need to
connect with peers.

Spend-A-Buck: where students put their money

s18.1

$0.79

Call On One

Numbered Heads Together

Students allocated 23.7 times more to the Kagan Structure
than to traditional whole-class questioning.

District and classroom survey results

Richmond students who enjoyed class more 93%

Favorable responses on communication and 89%
participation, eight-week study

LEADERSHIP TAKEAWAY

Student voice is unusually clear in this outcome: students do not merely tolerate

Kagan Structures—they strongly prefer them.
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Kagan Professional Development POSITIVE OUTCOME #6

Decreased Disruptive Behavior

Prevent More Behavior Problems by Changing What Students Are Asked to Do

What if better instruction could prevent Reduced disruptive behavior is one of the strongest and most

q consistent school-based outcomes associated with Kagan
many behavior problems before they , . - :
Cooperative Learning. Rather than requiring students to remain

begll’l? passive for long periods, Kagan Structures channel their need to
talk, move, interact, and contribute into academically productive
routines.

3,135 — 1,355 discipline referrals at Lehigh Senior High: a 58%

FEATURED EVIDEKWCE .
decrease in one year.

98% Fewer Discipline Referrals in One Year

Weekly disruptive incidents in one fourth-grade classroom

After introducing the Kagan Structures RoundRobin, RallyCoach, and

At Lehigh Senior High School, discipline referrals decreased from Ouiz-Quiz-Trade

3,135 to 1,355 in the year after Kagan Structures were
implemented. At Waterway Elementary, referrals fell 29% after Week 1 83
the first year. At Sage Elementary, referrals per 100 students

declined from 60.27 to 27.45 over four years. Week 2 63
Why It Happens s 51
Engaged students have less opportunity and incentive to disrupt.
Cooperative interaction develops social skills and relationships, Week 4 32
and Structures create predictable management routines. |
Week 5 19
I
Week 6 7
I

“Students are so engaged that they don’t have time to be disruptive.”

DEBBIE CIOLINO, TEACHER AT LEHIGH SENIOR HIGH

LEADERSHIP TAKEAWAY Fighting and insubordination, frequent in traditional classrooms, rarely occur
when students like each other and the teacher. Plus engaged students don’'t have
time to disrupt.
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Kagan Professional Development POSITIVE OUTCOME #7

Desegregation Seats Students Together.
Cooperative Learning Makes Them Friends.

What if racial Self_segregation has less to In the Riverside Cooperative Learning Experiment, roughly 900
g . tudents in racially diverse schools were divided proportionally
do with who students are than with how °
between traditional and cooperative learning classrooms, and
they Spend the day? friendship choices were measured with the validated
Interpersonal Relations Assessment Technique.

In traditional classrooms, students preferred to be friends with

rusturip svioewct  others of their own race 26% more frequently; In cooperative
learning classrooms, self-segregation by race disappeared. p < .0001.

Traditional Instruction o
_ Own-race friendship preference
Bred se“'segl'e!latlﬂn Own-race vs. other-race choices

In classrooms taught with traditional methods, with increasing Traditional - grades 2—4 +5%
age students progressively self-segregated. Young students

(grades 2—-4) made friendship choices without regard to race, but
Traditional - grades 5-6 +26%

older students (grades 5-6) chose classmates of their own race
26% more than classmates of different races, and the highest

. . ' 0
levels of intimacy were chosen almost exclusively among Cooperative - grades 2-4 +2%
classmates of their own race. L

Cooperative - grades 5—6 +5%

In classrooms taught with cooperative learning, students did not
significantly self-segregate by race at either age. This difference
in progressive self-segregation between cooperative and
traditional classrooms was highly significant, p < .0001.

No race relations or anti-racism curriculum was taught in these
classrooms. The difference came from what students did daily.

“I have a dream that my four little children will one day live in a nation where they will not be judged by the

color of their skin but by the content of their character.”
DR. MARTIN LUTHER KING IJR.

LEADERSHIP TAKEAWAY Desegregation without cooperative learning produces desegregation without
integration.
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Kagan Professional Development

POSITIVE OUTCOME #8

Make the Classroom Experience Part of the Attendance Strategy

What if one way to improve attendance is
to make classrooms more engaging, social,
and worth attending?

FEATURED EVIDENCE

Evidence specifically linking Kagan Cooperative Learning to
reduced absenteeism is more limited than the evidence for
engagement, achievement, and behavior. The available district
data are nevertheless promising, and the pathway is plausible:
students are more likely to attend when they feel connected,

successful, and engaged.

23,267 — 19,662 abhsences: a reported 15.5% district-wide reduction.

A13.9% Reduction Against a 3% Goal

Richmond Community Schools set a goal of reducing absences
by 3%. After district-wide implementation of Kagan Cooperative
Learning, the district reported a 15.5% reduction—from 23,267
absences to 19,662.

The evidence also includes an anecdotal pattern from a high
school with serious absenteeism: After implementation of Kagan,
attendance increased in classrooms that regularly used Kagan
Structures, but absenteeism remained high in classrooms not
using Kagan Cooperative Learning. Because this observation is
anecdotal, it supports—not replaces—the district data.

Attendance is connected to students’ experience of school.
Kagan Cooperative Learning increases engagement, peer
interaction, satisfaction, belonging, and academic success. When
students feel connected to classmates and successful in
learning, school becomes something to approach rather than
avoid.

District absences, Richmond Community Schools

23,267 19,662

Before After implementation

Goal vs. reported result

District reduction goal 3%

Reported reduction 15.5%

LEADERSHIP TAKEAWAY

Attendance evidence is promising but preliminary. It strengthens the broader case

that students attend classrooms where they feel engaged and connected.
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Kagan Professional Development

POSITIVE OUTCOME #9

What if belonging, peer support, and
confidence were built into the way
students work through the curriculum
every day?

How Students Learn Together Shapes How They Feel About Themselves

Research indicates that well-structured cooperative learning
contributes to student well-being by strengthening peer
relationships, social acceptance, belonging, academic self-
concept, and self-esteem—while creating a more supportive and
inclusive classroom.

Self-esteem effect size of 0.67 in high-quality studies — with 0.62 on

FEATURED EVIDENCE

social support.

David and Roger Johnson’s review of social interdependence
theory, published in AERA’s Educational Researcher, reports a
self-esteem effect size of 0.58 for cooperative versus
competitive learning—rising to 0.67 among high-quality studies—
plus substantial gains in social support.

A meta-analysis of 27 experimental studies conducted in Korea
reported an average self-esteem effect size of 0.99—a very large
effect, and 33.89% greater effectiveness than non-cooperative
conditions. In a randomized six-week study of 62 seventh
graders, students working cooperatively in pairs developed
significantly higher social self-esteem than students in other
conditions.

Why it happens: Well-being and self-esteem stops depending on
outperforming classmates and starts depending on contributing
to a team, increased achievement, and feeling part of a
community of learners. Social support supplants put-downs and
negative social comparisons.

Effect sizes for cooperative learning
Johnson & Johnson, Educational Researcher (2009)

0.67

Self-esteem, high-quality studies vs. competitive

|

Self-esteem vs. competitive 0.58
|

Social support vs. competitive 0.62
|

Johnson, D. W., & Johnson, R. T. (2009). Educational Researcher,
38(5), 365-379.

What the broader research base shows

n Greater sense of belonging and acceptance
= More positive peer relationships and friendships
s Reduced social isolation for quieter students

m Greater psychological safety and willingness to participate

LEADERSHIP TAKEAWAY

The defensible claim is also the useful one: cooperative learning strengthens

belonging, peer support, and academic self-concept that foster well-being.
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Kagan Professional Development POSITIVE OUTCOME #10

Make Inclusion Active: Every Student
Participates, Contributes, and Receives Support

What if inclusion meant every student was In Kagan Cooperative Learning, students with disabilities are
not only present—but needed Supported included in student teams. Teammates encourage, coach,
? ’ explain, and help one another. This full social inclusion combined
and aCtively partiCipating? with ongoing academic support hold tremendous benefits for all
students.

FEATURED EVIDENCE 42049 — 62% achievement | 63% — 97% on-task behavior.

A 20-Point Achievement Difference

Achievement

In a seventh-grade language arts comparison, students with Seventh-grade language arts averages

disabilities averaged 42% under traditional instruction and 62% Traditional instruction 42%
with Kagan Cooperative Learning.
i i - 62%
Near-Universal On-Task Behavior Kagan Cooperative Learning 0
|
In a separate SUNY engagement study, the largest increase in
on-task behavior was among students with disabilities: 63% on
task during traditional Call On One compared with 97% during Engagement
Numbered Heads Together. On-task behavior, SUNY engagement study
i Call On One 63%
Inclusion Through Interdependence
In traditional settings, students with disabilities can become 910/
Numbered Heads Together 0

socially isolated and receive less peer interaction. In a Kagan
L |
team, each student’s contribution matters, and teammates are

expected to encourage, explain, coach, and help—providing both

more academic assistance and more authentic inclusion.

LEADERSHIP TAKEAWAY  Students who may be ignored by their classmates in the traditional classroom
become teammates in the Kagan classroom. They work side-by-side with
classmates as contributing partners and teammates. This full inclusion and
support holds enormous promise academically, but perhaps even more so socially
and psychologically.
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Kagan Professional Development POSITIVE OUTCOME #11

Increased Employability Skills

Embed Communication, Collaboration,
and Leadership Into Academic Learning

Are we giving students enough daﬂy Academic knowledge matters—but success beyond school also

q q q . depends on skills that cannot be developed through passive
practice in the human skills they will need eper b £ passiy
listening alone. Students learn to collaborate by collaborating,

after graduatlon? communicate by communicating, lead by leading, and resolve
disagreement by working through real differences with others.

84% of hiring managers surveyed said most high school graduates
were not workforce-ready.

FEATURED EVIDENCE

Hiring managers’ assessment of graduates

Research shows that the highest rated employability skills are: Survey of 500 hiring managers

Teamwork skills, collaboration, interpersonal communication, 0
Say most graduates are not workforce-ready 84 A]

leadership, navigating ambiguity, and managing conflict. In a
survey of 500 hiring managers, 84% said most high school

graduates were not prepared for the workforce and 80% said Say graduates are less prepared than previous 80%
generations

current graduates were less prepared than previous generations.

Kagan Structures repeatedly ask students to explain ideas, listen Practiced while academic content is learned
to others, ask questions, reach consensus, coach peers, manage « Teamwork and collaboration
turn-taking, resolve differences, and contribute to a shared goal. o

. s Interpersonal communication
These skills are not an extra lesson added to a crowded

curriculum; workplace skills are acquired while academic = Leadership

content is learned. = Navigating ambiguity

= Managing conflict

Preparation for an Interdependent World

Schools cannot prepare students for collaborative workplaces
with an instructional model in which students spend most of the
day working in isolation.

LEADERSHIP TAKEAWAY Employability skills are practiced while academic content is being learned,
avoiding the false choice between academics and life readiness.
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Kagan Professional Development POSITIVE OUTCOME #12

Decreased Bullying & School Violence

Reduce Isolation and Strengthen the Peer
Relationships That Protect School Culture

What if reducing bullylng began with The strongest direct evidence is that cooperative learning
changing the everyday peer experiences reduces conditions associated with bullying: social isolation,

peer rejection, harmful peer interactions, and an adversarial
that Shape school culture? social orientation.

217-student study: cooperative-learning experience was associated

FEATURED EVIDEMCE . .. . )
with more positive behavior and less aggression.

Target the Conditions That
Allow Bullying to Flourish

What cooperative learning increases

m Peer acceptance and friendship

Cooperative learning increases peer acceptance, friendship, = Appreciation of diversity

appreciation of diversity, helping, sharing, and support. A study « Helping, sharing, and support

of 217 elementary students found that children who reported ] ) ) o
. . . . = A cooperative rather than adversarial predisposition
participating in cooperative learning showed a more cooperative

predisposition, more positive behavior, and less likelihood of

aggression.
A culture-level prevention strategy
[ H J [i H y
HIIIII A!IaIIISl I“ W“II = Bullying prevention is often treated as a separate
initiative. Kagan embeds inclusion, social skills, positive
Positive interdependence places students on the same side: interdependence, and peer support into daily instruction.

teammates share goals and need one another’s contributions—
seeking joint success rather than success at another student’s
expense.

Research identifies bullying, ostracism, and peer victimization as
important risk factors in many school-shooting cases. Because
cooperative learning reduces bullying and isolation, it can reduce
some of the conditions associated with later harm-intending
behavior.

LEADERSHIP TAKEAWAY Cooperative learning changes the classroom culture. Cliques, bullying, negative
social comparisons, and put-downs are replaced with cooperative teams where
students work toward shared goals, support each other, and celebrate each other’s
successes. Cooperative learning fosters a with rather than against social
orientation.
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